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TASK BASED SYLLABUS DESIGN AND IMPLEMENTATION TO PROMOTE 
SECOND LANGUAGE LEARNING 
Abstract 
 
The lack of a syllabus to teach English in the classroom has become a real problem 
to both, teachers and students; that is why the design and implementation of a 
program is a need to approach the students to the knowledgement of the language. 
The aim of this study was to find out how the learning process of English as a foreign 
language might be impacted by the design and implementation of a task-based 
syllabus. One of the syllabus designed to improve English classes is based on tasks 
to promote second language learning. This Task based syllabus contains three 
parts: pre-task, task and post-task that allows the teacher to monitor student 
performance. Task based syllabus have been designed and implemented to 
encourage students to develop skills when learning English inside and outside the 
classroom and to allow them communicate in a broaden world.  
 
To find out the students´ needs when learning English, there were three Evaluation 
Moments – Before - While - After – to carry out the investigation; interviews and 
questionnaires were applied to the students in order to know the way that allowed 
them to cope their abilities, interests and attitudes during their learning process. The 
results showed that the students liked the way the learned English language through 
tasks instead of grammar and vocabulary only. An important factor in designing a 
syllabus was that it made students to learn how to communicate in real situations 
and spontaneously.  
 
The results of Task Based Syllabus Designed analysis are presented such they can 
be adapted and implemented to teach and learn other subjects in the classroom 
specially languages.   
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ENCUESTA DIRIGIDA A LOS PROFESORES DE INGLÉS DE LA 
UNIVERSIDAD COOPERATIVA DE COLOMBIA QUE IMPARTEN CLASES A 
LOS ALUMNOS DE PRIMER NIVEL  
ENGLISH SYLLABUS 
ANNEX 1 
 
The purpose of this survey is to collect information to formalize and present a 
pedagogical and methodological proposal to strengthen the subject regarding 
the current proposal being developed in the English program.   
 
1. Set up bellow are three of the English teaching methods that have been 
applied to students in the first level at Universidad Cooperativa de Colombia 
 
¿Which of these do you consider the most suitable method for teaching and 
learning a foreign language? 
 
a. Traditional method  b. Direct method c. Communicative method 
 
2. In order to carry out English classes in the classroom a particular syllabus 
is required to be implemented ¿Are English classes being developed taking 
into account the syllabus designed by the University? 
 
a. Yes    b. No   c. Doesn´t know 
 
3. Currently, for the development of English classes in the classroom, which of 
these teaching aids do you use?  
a. Text book   b. Guidelines           c. None  
 
4. If you selected the previous point b. guidelines, check the option deemed 
appropriate from your point of view. You can choose more than one option.  
  
 The guidelines that you currently apply in the English class with students:  
 
a. Are didactic and allow communicative learning. 
b. Help students to learn. 
c. Are designed taking into account a particular syllabus for this purpose. 
d. None of the above. 
 
5. ¿What aspects do you consider should be improved regarding the English 
classes in the classroom? 
a. The different themes contained in the guidelines are interrelated  
b. Implementation of a text book that allows the application of the syllabus 
c. Classes are carried out under the communicative method 
 
 
 
  
ANNEX 2 
Learning Style Survey: 
Assessing Your Own Learning Styles 
 
The Learning Style Survey is designed to assess your general approach to learning. It does 
not predict your behavior in every instance, but it is a clear indication of your overall style 
preferences. For each item, circle the response that represents your approach. Complete all 
items. There are 11 major activities representing 12 different aspects of your learning style. 
When you read the statements, try to think about what you usually do when learning. It 
typically takes about 30 minutes to complete the survey. Do not spend too much time on any 
item—indicate your immediate feeling and move on to the next item. (Adapted from Rebecca 
Oxford) 
 
For each item, circle your response: 
0 = Never 
1 = Rarely 
2 = Sometimes 
3 = Often 
4 = Always 
 
Part 1: HOW I USE MY PHYSICAL SENSES 
 
1. I remember something better if I write it down.      0 1 2 3 4 
2. I take detailed notes during lectures.       0 1 2 3 4 
3. When I listen, I visualize pictures, numbers, or words in my head.  0 1 2 3 4 
4. I prefer to learn with TV or video rather than other media.    0 1 2 3 4 
5. I need written directions for tasks.       0 1 2 3 4 
6. I remember things better if I discuss them with someone.    0 1 2 3 4 
7. I prefer to learn by listening to a lecture rather than reading.   0 1 2 3 4 
8. I need oral directions for a task.       0 1 2 3 4 
9. Background sound helps me think.       0 1 2 3 4 
 
Part 2: HOW I EXPOSE MYSELF TO LEARNING SITUATIONS 
1. I learn better when I work or study with others than by myself.    0 1 2 3 4 
2. I learn better in the classroom than with a private tutor.     0 1 2 3 4 
3. I prefer individual or one-on-one games and activities.     0 1 2 3 4 
4. I have a few interests, and I concentrate deeply on them.   0 1 2 3 4 
5. After working in a large group, I am exhausted.      0 1 2 3 4 
6. When I am in a large group, I tend to keep silent and listen.   0 1 2 3 4 
7. I want to understand something well before I try it.     0 1 2 3 4 
 
 
 
 
  
Part 3: HOW I HANDLE POSSIBILITIES 
 
1. I have a creative imagination.        0 1 2 3 4 
2. I like to discover things myself rather than have everything explained to me. 0 1 2 3 4 
3. I add many original ideas during class discussions.    0 1 2 3 4 
4. I am open-minded to new suggestions from my peers.    0 1 2 3 4 
5. I prefer things presented in a step-by-step way.      0 1 2 3 4 
6. I dislike it if my classmate changes the plan for our project.    0 1 2 3 4 
7. I follow directions carefully.       0 1 2 3 4 
 
Part 4: HOW I DEAL WITH AMBIGUITY AND WITH DEADLINES 
 
1. I like to plan language study sessions carefully and do lessons on time or early.0 1 2 3 4 
2. My notes, handouts, and other school materials are carefully organized.  0 1 2 3 4 
3. I like to be certain about what things mean in a target language.   0 1 2 3 4 
4. I don’t worry about comprehending everything.     0 1 2 3 4 
5. I don’t feel the need to come to rapid conclusions about a topic.   0 1 2 3 4 
 
Part 5: HOW I RECEIVE INFORMATION 
1. I prefer short and simple answers rather than long explanations.   0 1 2 3 4 
2. I get the main idea, and that’s enough for me.      0 1 2 3 4 
3. I need very specific examples in order to understand fully.    0 1 2 3 4 
4. I pay attention to specific facts or information.      0 1 2 3 4 
5. I’m good at catching new phrases or words when I hear them.    0 1 2 3 4 
 
Part 6: HOW I DEAL WITH LANGUAGE RULES 
1. I like to go from general patterns to the specific examples in learning 
    a target language.          0 1 2 3 4 
2. I like to learn rules of language indirectly by being exposed to examples of 
    grammatical structures and other language features.    0 1 2 3 4 
3. I figure out rules based on the way I see language forms behaving over time.  0 1 2 3 4 
 
Part 7: HOW I DEAL WITH MULTIPLE INPUTS 
1. When I produce an oral or written message in the target language, I make sure 
    that all the grammatical structures are in agreement with each other.  0 1 2 3 4 
2. I not only attend to grammar but check for appropriate levels of formality and 
    politeness.          0 1 2 3 4 
3. When speaking or writing, I feel that focusing on grammar is less important 
    than paying attention to the content of the message.    0 1 2 3 4 
4. It is a challenge for me to both focus on communication in speech or writing 
    while at the same time paying attention to grammatical agreement (e.g., 
    person, number, tense, or gender).      0 1 2 3 4 
5. When I am using lengthy sentences in a target language, I get distracted and 
    neglect aspects of grammar and style.      0 1 2 3 4 
 
 
 
  
Part 8: HOW I DEAL WITH RESPONSE TIME 
 
1. I react quickly in language situations.       0 1 2 3 4 
2. I go with my instincts in the target language.      0 1 2 3 4 
3. I jump in, see what happens, and make corrections if needed.    0 1 2 3 4 
4. I need to think things through before speaking or writing.    0 1 2 3 4 
5. I attempt to find supporting material in my mind before I set about   0 1 2 3 4 
    producing language.         
 
Part 9: HOW LITERALLY I TAKE REALITY 
 
1. I find that building metaphors in my mind helps me deal with language 0 1 2 3 4 
    (e.g., viewing the language like a machine with component parts that can be 
    disassembled).          
2. I learn things through metaphors and associations with other things. I find  0 1 2 3 4 
    that stories and examples help me learn.        
3. I take learning language literally and don’t deal in metaphors.    0 1 2 3 4 
4. I take things at face value, so I like language material that says what it means 0 1 2 3 4 
    directly.            
  
  
ANNEX 3 
STUDENTS´ PERCEPTION OF TASK-BASED LANGUAGE 
TEACHING 
Student No. ____ 
College: Universidad Cooperativa de Colombia 
 
LEARNER QUESTIONAIRE 
This questionnaire is designed to examine EFL learners’ perceptions of Task-Based Language 
Teaching (TBLT) with reference to classroom practice. I would be really grateful if you read each 
item carefully and provide an answer. Your answers will be kept confidential. Thank you for your 
cooperation. 
 
Section I. General and Demographic Information  
Gender   □ male    □ female  
Age   □15-19  □20-24  □25-29 □30 +  
Section II. Learners’ Understandings of Task and TBLT 
For each of the following statements, please answer by putting a (√) in a box, according to the 
following scale: 
SA (strongly agree), A (agree), U (undecided), D (disagree), SD (strongly disagree). 
Questionnaire Items         SA    A    U   D   SD 
1. A task is communicative goal directed.                                                        □       □   □    □    □  
2. A task involves a primary focus on meaning.      □       □   □    □    □  
3. A task has a clearly defined outcome.     □       □   □    □    □  
4. A task is any activity in which the target language is used by the learner. □       □   □    □    □  
5. TBLT is consistent with the principles of communicative language teaching.   □        □   □    □    □  
6. TBLT is based on the student-centered instructional approach.   □       □    □    □   □  
7. TBLT includes three stages: pre-task, task implementation, and post-task.   □       □    □    □   □ 
 
Section III. Learners’ Views on Implementing TBLT 
The following statements address Learners’ views on implementing TBLT in the classroom. Please 
answer by putting a √ in a box that matches your position most, according to the following scale: 
  
SA (strongly agree), A (agree), U (Undecided), D (disagree), SD (strongly disagree).  
 
Questionnaire Items            SA     A    U   D    SD  
1. I am interested in implementing TBLT in the classroom.       □      □    □   □     □  
2. TBLT provides a relaxed atmosphere to promote the target      □      □    □   □     □  
     Language use.  
3. TBLT activates learners’ needs and interests.         □      □    □   □     □  
4. TBLT pursues the development of integrated skills in the classroom.      □      □    □   □    □  
5. TBLT gives much psychological burden to teacher as a facilitator.     □      □    □   □    □  
6. TBLT requires much preparation time compared to other approaches.     □      □    □   □    □  
7. TBLT is proper for controlling classroom arrangements.        □     □    □   □    □  
8. TBLT materials should be meaningful and purposeful based on the      □     □    □   □    □  
    learning. 
 
Section IV. Reasons Learners Choose or Avoid Implementing TBLT  
Are you interested in the implementation of TBLT in your classroom?                     YES          NO  
 If yes, please put a √ for any reasons that make you interested in TBLT.  
 TBL Promotes learner´s acadmic progress           □              □ 
 TBL Improve learner´s interaction skills            □          □ 
 TBL encourages learner´s intrinsic motivations           □              □ 
 TBL creates a collaborative learning environment          □          □ 
 TKB is appropriate for small groups            □             □ 
 
 
 
 
 
  
  
ANNEX 4 
Intrinsic Motivation Questionnaire 
Student No. ____ 
College: Universidad Cooperativa de Colombia 
 
Gender:       Male        Female  
Check (√) the box that best describes your viewpoint toward each statement. 
SA (strongly agree), A (agree), U (undecided), D (disagree), SD (strongly disagree). 
 
No.     Statements                      SA     A    U   D    SD 
                           
1.    I enjoy doing vocabulary                                                □      □    □   □     □ 
        tasks very much.  
2.    It is fun to do vocabulary tasks.      □      □    □   □     □ 
3.    I am relaxed while I am doing vocabulary tasks.   □      □    □   □     □ 
 
 
  
ANNEX 5  
Sample of Didactic Units 
DIDACTIC UNIT 1 
UNIT 1 Meeting people 
OBJECTIVE To have students capable of introducing themselves to the class. 
TOPIC Getting to know each other 
TASK 1. Introducing your partner 
2. Writing a description of someone 
3. Drawing a picture of you and your partner 
SKILLS Listening – Speaking – Reading - Writing 
LANGUAGE 
FORMS 
EVALUATION 
Simple Present - Auxiliary Verbs  - WH Questions – Demonstratives – 
Possessive adjectives – Pronouns  
Students will choose a partner to be introduced in the English class. 
Previously, they will have to write some questions to be asked to her/his 
parter; write a short paragraph and prepare an oral report.   
MATERIALS Fast Track to Express Publishing 2007, CD player, picture, leaflet, video 
“English on Tour Unit 1-1 Greeting and meeting people” Youtube markers, 
board. Pictures, Slideshare, 
http://es.slideshare.net/ljubicaruzinska/adjectives-describing-appearance-
and-personality, Fast track 3 Enterprise Beginner.  
Flashcards. 
LESSON PLANS 
LESSON 1                                                                                           DIDACTIC UNIT 1 
DATE :                                                           lesson implemented on 11-08-2014 
TIME AVAILABLE : 90 MINUTES                   TASK 1 Get ready to meet people 
LANGUAGE FOCUS                           
FUNCTION              Providing basic personal information related to the context  
                           Asking for and Giving information                                            
NOTION                   Greetings / farewells, personal information                                    
GENERAL OBJECTIVES:  
  
 To motivate students to produce and practice the information they have 
learned in context in order to develop their communicative competence. 
SPECIFIC OBJECTIVES: 
 To be capable of writing a description giving personal information about 
themselves. 
 To work collaboratively with their partners by asking and getting information 
using the language forms seen in class. 
  To make and practice the oral report to the class having in mind the use of 
the specified time allotted. 
RESOURCES MATERIAL AND EQUIPMENT 
Fast Track to Express Publishing 2007, CD player, picture, leaflet, video “English 
on Tour Unit 1-1 Greeting and meeting people” Youtube, markers, board. 
STUDENTS ORGANIZATION: Students will participate individually and per couples 
for the warming up (Pre-Task) to revise their previous language knowledge so they 
can improve communicative interaction. 
LESSON 1                                                                                           DIDACTIC UNIT 1 
PROCEDURE                                                   MATERIALS SEE ANNEX 1-LESSON 1                                                                    
A. Pre-task  /  warm up             (20 minutes) 
1. What to do: 
The teacher shows a video where students can see other students introducing 
themselves to the class to make them to familiarize with the theme and the way they 
must do it. 
2. How to do it: 
The students are to work individually having in mind personal information they will 
to tell the class. 
 
 
 
 
  
B. Task preparation                 (35 minutes) 
1. what to do: 
Students practice while using the vocabulary related to describe people they are 
presented a video which they watch to create their own story by writing their 
personal information which is shared with their classmates orally. 
After doing this they are asked to show the introduction of themselves and then 
work in pairs by making an interview to practice a short dialogue by using Wh 
questions in order to build questions to get the information needed to introduce the 
classmate. 
2. How to do it: 
The teacher gives a leaflet to students where they are able to look at the language 
forms they are exposed to and they will fulfill.  
C. Task realization     (35 minutes) 
1. What to do  
Students will prepare an oral presentation to introduce their classmates to the  
English class.   
2. How to do it 
Students practice a role play where they will ask and require personal information  
to be performed to the class. 
D. Post task  
What to do:  
 
Talk with their classmates giving personal information. 
 
How to do it: 
Write a paragraph expressing important language issues in simple present.. 
 
 
 
 
 
 
 
  
LESSON PLANS 
LESSON 2                                                                                           DIDACTIC UNIT 1 
DATE :                                                           lesson implemented on 13-08-2014 
TIME AVAILABLE : 90 MINUTES                   TASK 2 Ready for a Friend 
LANGUAGE FOCUS                           
FUNCTION                      Giving  information related to the context  
                                   Stating appearance and personality                                             
NOTION                           A Friend in Need                                   
GENERAL OBJECTIVES: To encourage students to use the language in real time 
where they have to cope the situation using what they have seen in the classroom 
to face their communicative competence. 
SPECIFIC OBJECTIVES: 
 To have the ability to talk about a friend by asking for personal information 
related to the physical appearance and personality. 
 To interact with classmates meanwhile asking and confirming information 
using adequate forms of speech. 
  To get ready for the oral report to the class using the specified time 
assigned. 
RESOURCES MATERIAL AND EQUIPMENT 
Pictures, Slideshare, http://es.slideshare.net/ljubicaruzinska/adjectives-describing-
appearance-and-personality, Fast track 3 Enterprise Beginner, markers, board.  
STUDENTS ORGANIZATION: Students will work individually and in pairs for the 
warming up (Pre-Task) in order to determine their previous language knowledge. 
Then they will work in pairs and in small groups, in order to foster communicative 
Interaction. 
 
 
  
 
PROCEDURE                                                    MATERIALS SEE ANNEX 2-LESSON 1                                                                    
A. Pre-task  /  warm up             (20 minutes) 
1. What to do: 
The teacher shows slide shares with models of adjectives for both physical 
appearance and personality so the students become familiar with the vocabulary 
and the way they could do it. 
2. How to do it: 
The students must work in small groups choosing the words – adjectives they are 
going to use to describe their classmates; they will brainstorm and when they have 
selected the partner to be described they will work in pairs.   
B. Task preparation                 (35 minutes) 
1. what to do: 
The students are shown some pictures with information about vocabulary used for 
physical and personal description they must practice by describing themselves 
previously and then by describing their classmates.  
When students have completed the activity they are going to write descriptions that 
are then read aloud in the classroom. The teacher will make rounds around groups 
to guide students if necessary. 
2. How to do it: 
The teacher gives a worksheet to students where they can see at the vocabulary 
and the language forms they are taught to so they will complete it. 
 
 
 
 
 
  
C. Task realization     (35 minutes) 
1. What to do  
Students will make a report to the whole class about descriptions they do orally 
while their partners listen and the teacher gives feedback if needed. 
2. How to do it 
Students practice the pronunciation of the vocabulary they will use with their 
classmates taking turns to develop the activity. 
D. Post task  
What to do 
• Comment on physical appearance and personality 
 
How to do it 
Share information using adjectives to describe people. 
 
LESSON PLAN 
LESSON 3                                                                                           DIDACTIC UNIT 1 
DATE :                                                           lesson implemented on 15-08-2014 
TIME AVAILABLE : 90 MINUTES                   TASK 3 Hobbies 
LANGUAGE FOCUS                           
FUNCTION             Giving basic information related to the context  
                                              Expressing  likes/dislikes                                             
NOTION                       Hobbies – Free time activities                                 
GENERAL OBJECTIVES:  
 To encourage students to speak about vivid situations necessary to them to 
see the real life having in mind the knowledge they have acquired so they 
can expand their communicative skills.  
 
 
  
SPECIFIC OBJECTIVES: 
 To encourage students to talk about hobbies and activities carried out in 
their free time expanding ideas according to expertise.   
 To be able to express likes and dislikes about some issues, activities, among 
others. 
 To work as a team with other students in order to ask for and give 
information using the proper language forms.  
 To get ready and practice for the oral report to the class without exceeding 
the time limit assigned for the task.    
 
RESOURCES MATERIAL AND EQUIPMENT 
Flashcards, video: https://www.youtube.com/watch?v=jvNs8lUF2BQ. 
STUDENTS ORGANIZATION: Students will participate as whole-class and 
individually for the warming up (Pre-Task) in order to define their previous language 
knowledge. Then they will work in pairs and in small groups, in order to promote 
communicative interaction. 
 
PROCEDURE                                                   MATERIALS SEE ANNEX 3-LESSON 1                                                                    
A. Pre-task  /  warm up             (20 minutes) 
1. What to do: 
The teacher plays a video showing some students talking about their free time 
activities and hobbies in order the students familiarize with the theme, vocabulary 
and the way they have to do it.  
2. How to do it: 
The students are to work in pairs while they think the activities they like and dislike 
doing to be talked to their partners. 
 
B. Task preparation                 (35 minutes) 
1. What to do: 
Students practice while using grammar in context, vocabulary related to hobbies 
and free time activities they are given flashcards which they use by giving 
  
information to express likes and dislikes and then they make a feedback to each 
other. 
In the end of the activity they are asked to write a paragraph describing hobbies 
and free time leisure activities to be read loudly so teacher can clear up doubts.  
2. How to do it: 
The teacher provides a flashcard to students where they can look at the language 
forms they have been approached and they are able to fulfill. 
C. Task realization     (35 minutes) 
1. What to do  
Students will report to the whole class the activities they like and do not like doing 
in their free time while their partners listen and the teacher gives feedback if is 
considered a need. 
2. How to do it 
Students prepare a short dialogue where they will express their likes and dislikes 
while interacting with their partners. 
D. Post task  
What to do 
Discuss about hobbies and free time activities. 
How to do it: 
Giving information about likes and dislikes. Sharing vocaulary. 
 
 
  
  
ANNEX 6 
ACHIEVEMENTS  
Student No. ____ 
College: Universidad Cooperativa de Colombia  
Student Questionnaire  
TOPIC: MEETING PEOPLE 
 
1. Did you find the topic of this class (circle one):  
 
a. very interesting   b. interesting   c. not very interesting  
Comment: 
__________________________________________________________________ 
__________________________________________________________________  
 
2. Did this class give you the opportunity to improve your: (number 1-4)  
 
a. reading   b. writing   c. listening   d. speaking  
Comment:  
 
__________________________________________________________________ 
__________________________________________________________________  
 
3. How useful was this class for: (number 1-3) 
 
a. grammar   b. vocabulary   c. pronunciation  
Comment: 
__________________________________________________________________ 
__________________________________________________________________  
4. What did you like about this class? 
_____________________________________________________________________ 
_____________________________________________________________________ 
_____________________________________________________________________ 
5. What did you dislike about this class? 
_____________________________________________________________________ 
_____________________________________________________________________ 
_____________________________________________________________________ 
  
  
ANNEX 7 
OUTCOMES 
Outcomes are the result of the Task Based Learning Teaching, it shows the benefits 
students gain from participating. A self evaluation of the end-of-session has been 
prepared. Please answer the following questions. 
 
Student No. ____ 
College: Universidad Cooperativa de Colombia 
Student Questionnaire  
TOPIC: MEETING PEOPLE 
The following statements address Learners’ views on implementing TBLT in and outside the 
classroom. Please answer by putting a (√) in a box that matches your position most, according to 
the following scale: 
SA (strongly agree), A (agree), U (Undecided), D (disagree), SD (strongly disagree).  
Items                    SA     A    U   D    SD  
1. I can greet and say goodbye when meeting new people. □      □    □   □     □ 
2. I can introduce my partner to the English class   □      □    □   □     □ 
3. I am able to make a description of someone    □      □    □   □     □ 
4. I can give personal information      □      □    □   □     □ 
5. I am able to talk about free time activities   □      □    □   □     □ 
 
 
 
  
  
ANNEX 8 
STUDENTS´ OPINIONS AND PERCEPTIONS ABOUT THE PROCESS 
STUDENT No. _______ 
COLLEGE: UNIVERSIDAD COOPERATIVA DE COLOMBIA 
This questionnaire is designed to examine EFL learners’ perceptions of Task-Based Language 
Teaching (TBLT) with reference to classroom practice. I would be really grateful if you read each 
item carefully and provide an answer. Your answers will be kept confidential. Thank you for your 
cooperation.(Adapted from Asking Students about Teaching Student Perception Surveys and their 
implementation. Bill & Melind Gates Foundation). 
CONSTRUCTS 
   
RESPONSE OPTIONS SAMPLE ITEMS 
1. CLARIFY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. CONSOLIDATE  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3. Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3. Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3. Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3. Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3. Maybe, sometimes/ Somewhat  
a. “My teacher explains difficult things clearly.”  
 
 
 
 
 
 
b. My teacher knows when the class understands. 
 
 
 
 
 
 
 
a. The comments I get help me know how to improve. 
 
 
 
 
 
 
b. My teacher takes the time to summarize what we learn each 
day.  
 
 
 
 
 
c. When my teacher marks my work, s/he writes on my papers to 
help me understand. 
 
  
 
 
 
 
3. CONTROL 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4. CHALLENGE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3. Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3 Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3 Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
  
 
 
 
a. My classmates behave the way the teacher wants them to.  
 
 
 
 
b. Our class stays busy and doesn’t waste time.” 
 
 
 
 
 
 
c. Students behave so badly in this class that it slows down our 
learning.  
 
 
 
 
d. Everybody knows what they should be doing and learning in this 
class. 
 
 
 
 
a. In this class, we learn to correct our mistakes.  
 
.  
 
 
 
 
b. My teacher pushes us to think hard about things we read. My 
teacher pushes everybody to work hard.  
 
 
 
 
 
c. In this class we have to think hard about the writing we do.  
 
 
 
 
 
  
 
 
 
 
 
 
 
5. CARE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
6. CONFER  
 
 
 
 
1. No, never/Totally untrue  
2. Mostly not/Mostly untrue  
3 Maybe, sometimes/ Somewhat  
4. Mostly yes/Mostly true  
5. Yes, always/Totally true  
6. No, Maybe, Yes 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
d. In this class, my teacher accepts nothing less than our full effort. 
 
 
 
 
 
 
a. I like the way my teacher treats me when I need help.  
 
 
 
 
 
b. My teacher is nice to me when I ask questions.  
 
 
 
 
 
c. My teacher in this class makes me feel that s/he really cares 
about me.  
 
 
 
 
d. The teacher in this class encourages me to do my best.  
 
 
 
 
 
e. My teacher gives us time to explain our ideas.  
 
 
 
 
a. When s/he is teaching us, my teacher asks us whether we 
understand. 
 
 
 
 
 
b. My teacher asks questions to be sure we are following along 
when s/he is teaching.  
 
 
 
  
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
c. My teacher checks to make sure we understand what s/he is 
teaching us.  
 
 
 
 
d. My teacher tells us what we are learning and why.  
 
 
 
 
 
e. My teacher wants us to share our thoughts.  
 
 
 
 
 
f. Students speak up and share their ideas about class work.  
 
 
 
 
 
g. My teacher wants me to explain my answers—why I think what 
I think. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
7. CLASS 
EFFICACY 
 
 
 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
a.  “I feel comfortable asking my teacher for individual help about 
the things we are learning.”  
 
 
 
 
  
 
 
8. COOPERATIE 
LEARNING 
 
 
 
 
 
9. POSITIVE 
PEDAGOGY 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
 
1. Strongly disagree  
2. Disagree  
3. Undecided  
4. Agree  
5. Strongly agree 
a. “The teacher encourages students to work together.”  
 
 
 
 
 
a. I am encouraged to use my imagination.” 
 
 
  
  
ANNEX 9 
 
STUDENTS´ INTERVIEWS OPINIONS OF TASK-BASED 
LANGUAGE TEACHING - PERFORMANCE 
Questions ítems  (orally)       
1. How do you feel about the use of task-based learning in class? 
 
“This is the first time I experience this method and do those activities. I find it exciting to learn with 
this way.” (S1, S4) 
 “Some tasks are fun and challenging.” (S2)  
“I like doing those activities, especially working in groups to find out the answers.” (S3, S8) 
 “It is interesting to compare my group’s answer to those of others.” (S4, S9) 
 “I like this learning atmosphere very much because I feel the time passes quickly. I am not tired and 
bored and I don’t think the time is over.” (S5, S6, S7) 
 “I am not used to this way of learning. I feel embarrassed.”(S8, 10) 
 
2. If you were given the choice between the traditional vocabulary learning techniques and 
task-based learning, which would you prefer? Why? 
 
“I know a lot of new words with this method.” (S1, S5, 9)  
“I think those tasks are very useful. I would like to learn with this method all the English classes.” 
(S3, S6, S7) 
 “Those tasks include both old and new vocabulary, so I can guess the meanings of new words 
based on the old ones.” (S1, S4, 10) 
 “I choose the new method because I can remember new words immediately. It takes me a shorter 
time to remember the lesson and I remember it longer.” (S2, S4) 
 “I like working in groups because each knows one word so the whole group can work out the 
answers.” (S2, S3) 
 “Each student has his/her own idea so they can contribute to the group.”(S7, S9,) 
 “This method is interesting. Such activities help us to work out word meaning and we remember 
them longer.” (S2, S5)  
  
“Thanks to those activities, we know about some American styles of cooking. They are interesting 
because they are not what we expected.” (S9) 
 “I like this method because it helps us become more dynamic. We speak more when doing the tasks 
and we feel less nervous in front of the class.” (S1, S3) 
 “I like the traditional vocabulary learning because I have a lot of difficulties with this new method. 
It is clearer if the teacher gives the answers. Guessed meanings of words are ambiguous. I get 
frustrated because of many new words. I do not catch up with my friends. I am slow to work out the 
answers. I like working with the next person because I do not like to move.” (S8, 10). 
 
  
  
ANNEX 10 
 
UNIVERSIDAD COOPERATIVA DE COLOMBIA 
LEARNING STYLES – SKILLS  
 
Thank you for participating in this Learning Style Survey related to your 
English class. This survey is part of a study carried out in order to find out 
about important issues necessary to approach the syllabus designed to the 
English classes. Your objective answers are very important to me and the 
development of this search. 
Please rate your level 
of agreement with the 
following aspects of 
the syllabus: 
Strongly 
disagree 
Disagree Neutral Agree Strongly 
agree 
 
1. When explaining 
new skills or ideas in 
class, my teacher tells 
us about common 
mistakes that students 
might make  
     
2. At the end of each 
lesson, the teacher 
reviews what we have 
just learned. 
     
 
 
3. My teacher makes 
us apply what we are 
learning to real-life 
situations 
     
4. My teacher 
encourages me to 
share my ideas or 
opinions about what we 
are learning in class 
     
5. My teacher is able to 
answer students’ 
questions about the 
subject 
 
     
6. I need extensive 
practice applying 
specific grammar, 
usage, and mechanics 
skills 
     
  
7. I learn English, best 
in class with students of 
similar abilities. 
     
8. I complete  
worksheets or answer 
assigned questions 
     
9. I am engaged in a 
writing process (e.g., 
prewriting, drafting, 
editing, or revising) 
 
     
10. I work with teacher 
in guided reading or 
writing practice 
     
11. I complete English 
reading exercises from 
a text or worksheets. 
     
12. I complete written 
assignments from 
worksheets. 
     
13. I create multi-media 
presentations (e.g., 
website, PowerPoint, 
etc.) 
     
14. I answer objective 
questions (e.g.,  
multiple choice, 
true/false, or matching) 
     
 
 
 
  
  
ANNEX 11 
UNIVERSIDAD COOPERATIVA DE COLOMBIA 
     UNIDADES DE APRENDIZAJE 
   MÓDULO I – A2 - 1 
No. SEMANAS UNIDAD DE APRENDIAJE HTA HTI HT 
1 
Unidad de aprendizaje 1: 
“Presentación del Módulo, 
Saludos ,Despedidas y el 
verbo ser o estar ” 
4 1 5 
1 
Unidad de aprendizaje 2: 
“identificación de algunos 
países y nacionalidades” 
8 2 10 
1 
Unidad de aprendizaje 3: 
“Intercambio de preguntas de 
información personal utilizando 
las “WH” 
8 2 10 
1 
Unidad de aprendizaje 4: 
“identificación de los miembros 
de la familia y sus relaciones” 
8 2 10 
1 
Unidad de aprendizaje 5: 
“Utilización de los adjetivos 
para describir apariencia física 
de personas famosas y 
familiares” 
8 2 10 
1 
Unidad de aprendizaje 6: 
“El carácter y los sentimientos 
de la familia” 
8 2 10 
1 
Unidad de aprendizaje 7: 
“El clima” 
8 2 10 
1 Unidad de aprendizaje 8: 8 2 10 
  
“La ubicación de lugares 
dentro de la ciudad” 
1 
Unidad de aprendizaje 9: 
“La casa” 
8 2 10 
1 
Unidad de aprendizaje 10: 
“Rutinas cotidianas” 
4 1 5 
1 
Unidad de aprendizaje 11: 
“El tiempo libre” 
4 1 5 
1 
Unidad de aprendizaje 12: 
“estilos de vida y evaluación 
final” 
 
4 1 5 
 
CONVENCIONES: 
HTA: Horas de Trabajo Autónomo 
HTI: Horas de Trabajo Individual 
HT: Total Horas de Trabajo 
 
 
 
